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INTRODUCTORY QUOTES 
 “Each time one prematurely teaches a child something he could 
have discovered for himself, that child is kept from inventing it 
and consequently from understanding it completely.” 

  
 Jean Piaget 

 
 

 “It is quite true what philosophy says: that life must be 
understood backwards. But that makes one forget the other 
saying: that it must be lived forwards.” 

  
 Søren Kierkegaard 



INITIAL INQUIRIES 
¡  What should every student know and be able to do? 
 
¡  What are the psycho-social, cognitive, and spiritual capabilities/

needs of  each level in secondary schools? 
  
¡  What structures are in place to ensure their needs are met while 

“uncovering” the material? 

¡  What content knowledge should be emphasized and what is not 
paramount to an adolescent’s religious development? 

 
¡  Can you utilize multiple sources to achieve the same objective? 



PERCEPTION IS REALITY 

� How can we foster a community of  care and confidence 
for our young men in a VUCA world? Volatile, Uncertain, 
Complex, Ambiguous 

� My hypothesis: it’s not the what, it’s the how 

� http://www.youtube.com/watch?v=Hzgzim5m7oU 



UNDERSTANDING BY DESIGN PRINCIPLES 
(UBD) 

 
GRANT WIGGINS AND JAY MCTIGHE 

Essential 
to know 

Important 
to know  

Nice to 
know 



KEY IDEAS 

¡  Essential /Enduring knowledge transcends content 
acquisition 
§  It poses questions that go beyond yes/no or basic responses 

(lower-ordered processing) 

¡  Important knowledge frames lesson/unit planning 
§  “As the result of  this lesson, students will know A and be able to do 

B” 

¡  Nice knowledge may be teacher specific 
§  Opportunity to develop new topics/assessments 
§  Needs to be part of  the curriculum planning 



WHAT UBD IS… 

§  Understanding by Design is an approach to develop a 
curriculum that meets the needs of  all learners 

§  Also known as Backward Design, it distinguishes 
between depth (vertical) and breadth (horizontal) 
when it comes to the “uncoverage” of  material 

§  It is a methodology for documenting and 
emphasizing what is essential for students to know 
and be able to do 

 



WHAT UBD IS NOT… 

§  An alternative to traditional testing which allows for a 
relative scale of  grading 

§  A substitution for the best practices in various courses  
§  Educational language that marginalizes veteran teachers 

by requiring professional conformity 
§  A theory that mandates a single teaching system or 

approach 
§  An attempt to replace or diminish the importance of  

content  



NATURE OF UNDERSTANDING 

� We truly understand when we can explain 
� This is where we make generalizations or provide examples 

to demonstrate a point 

� We truly understand when we can interpret 

� This is offering a personal anecdote to a historical event or 
compare to a visual  

� We truly understand when we can apply 

� This is where we use the information in a new context 



NATURE OF UNDERSTANDING 
(CONT’D) 

� We truly understand when we have perspective 
� This is the ability to see and hear other points of  view to 

imagine the larger issues 

� We truly understand when we can empathize 

� This is finding value in what may appear other or different from 
our experiences  

� We truly understand when we have self-knowledge 

� This is the act of  being able to look within ourselves and reflect 
on why we can comprehend something 



BACKWARD DESIGN 

Identify Desired 
Results 

Determine 
Acceptable 
Evidence 

Plan Learning 
Experiences 

and Instruction 

Data Analysis 



WHY IS THIS “BACKWARD”? 

¡ The norms that characterize curriculum discussions 
prioritize breadth over depth 

¡ Departmental disagreements about textbooks/
editions/resources 

¡ Chapter by chapter coverage is the framework for 
preparing students for summative evaluations 



WHY IS THIS “BACKWARD”? (CONT’D) 

¡ Different teachers + same course preparation = 
varying student expectations 

¡ The fallacy of  learning: content leads to knowledge 
rather than skills leading to understanding 

¡ Assessments are created and edited near the end of  a 
unit or lesson 



IDENTIFY DESIRED RESULTS 

¡ Develop essential questions 
¡ Develop unit questions that will focus a particular unit 
¡ Outline what students will understand as a result of  

this unit 



DETERMINE ACCEPTABLE EVIDENCE 

¡ Decide which performance tasks and projects will be 
assigned 

¡ Collaborate on examples of  quizzes, tests, and other 
academic prompts 

¡ Discern other types of  evidence 



PLAN LEARNING EXPERIENCES AND 
INSTRUCTION 

¡  If  students will need to know “A, B & C,” then 
students will need to be able to do “X, Y & Z” 

¡ Determine how you will bridge the learning for 
students while reaching the targeted understandings 



DATA ANALYSIS 

¡ Refine, refine, refine 
¡ Need to anticipate student reactions and planning 

time 
¡ Collaborate with other level teachers to ensure similar 

expectations 
¡  If  curriculum is our pathway in schools and parishes, 

then this reflection is never truly completed 



THE FORCES OF CHANGE 

¡ Michael Fullan and educational reform 
¡ Change is a journey rather than a blueprint 
¡  Problems are the root to deeper forms of  change  
¡ Collaborative cultures are anxiety provoking 
¡ There is no single solution and each individual is a 

change agent 
¡  School-wide systematic change takes 4-6 years for 

proper implementation 



MAKING THE CONNECTIONS 

¡ Not an issue of  content but orientation 
¡ Must begin where our students are at to lead them where 

we want them to go 
¡ The conversation calls for a “thick description” of  the 

competing influences our students face 
¡ Dioceses need to foster a dialogue on the pedagogy of  

secondary religious education 



MAKING THE CONNECTIONS (CONT’D) 

¡  Utilize grand narratives across departments to address the 
nature of  truth 
§  Develops collegiality and common goals 

¡  Accept that any curriculum by its very nature is limited 
§  Highlights the essential dimension 

¡  Appeal to the “awe and wonder” of  the physical and spiritual 
world 
§  Adolescents struggle with unlimited access and authentic learning 

¡  Recognize and appreciate that the sacred is within the profane 
§  Invite creativity when measuring understanding 



PARADOXES IN EDUCATION 

§  We raise questions.....that are predetermined by a textbook 
§  We require homework.....but do not check for understanding 

§  We tell students to study.....but fall short of  explaining how 

§  We ask students to check their work.....but do not explain how 
we check our own 

§  We create assessments.....the day before we administer them 



PARADOXES IN EDUCATION (CONT’D) 

§  We grade according to what we feel they should know.....and wonder 
why they complain about it being unfair 

§  We forget to recognize we are one-seventh of  their academic 
life.....and wonder why they did not complete their homework 

§  We pride ourselves on how much we require.....and claim we hold 
them to high standards 

§  We teach…the way we learn best 
§  We plan lessons, course objectives, and exams...and forget that 

ultimately what they will remember is that they were cared for and 
showed how to care for others 



ASSESSMENTS & ‘MORE’WORK 

� Do your assessments reflect what every student should 
know? 

� Should every assessment be formally evaluated? 
� Is “teaching to the test” a good teaching technique? 
� Do you allow for creativity within your assessments? 

� Can fewer assessments translate into better performance? 



ASSESSMENTS & ‘MORE’WORK (CONT’D) 

§  Harris Cooper’s studies 
§  10 minute rule for each grade (i.e., 4th grader receives 40 minutes) 

§ More than two hours for upper high school students did not correlate 
with higher achievement and resulted in lower test scores 

 

§ “Flipped” classroom approaches 
§  Lecture is watched at home to allow processing during classtime 



ASSESSMENTS & ‘MORE’WORK (CONT’D) 

§  AP testing  
§  Shift to conceptual understanding (French in ‘11/’12; Biology in ‘12/’13; U.S. in 

‘13/’14; others in ’14/’15) 

§  “We really believe that the ‘New A.P.’ needs to be anchored in a curriculum that 
focuses on what students need to be able to do with their knowledge.” Trevor Parker 
(V.P., College Board) 

§  “Finnishing” school 
§  PISA testing (2009): Out of  34 countries, U.S. scored 14th (reading), 17th (science) & 

25th (math) 



SIX MYTHS ABOUT ASSESSMENTS 

� Teaching to the test 
� Grading 
� Unannounced quizzes 
� Multiple summative assessments 
� Advance notification of  testing material 
� Student creativity is not valid when measuring 

understanding 



COMMON CORE 

� New wine, old wineskins? 
� Culture of  high-stakes testing 

�  NY (55% to 34% drop in ELA) &  KY (13% rise in college preparedness in 2 years) 

� Curriculum mapping as a method of  collecting content, skills, 
assessments while integrating standards, etc. 

� Focus on skills allows for a dialogue on the action of  teaching 

� Creating time to allow for a high frequency of  teachers talking 
about teaching 



THE IGNATIAN PEDAGOGICAL 
PARADIGM (IPP) 

� Modeled after the Spiritual Exercises of  St. Ignatius of  
Loyola 

� Synthesizes UbD with elements of  the interplay between 
the retreatant and retreat director 

� Conceptualizes mapping values alongside core religious 
values 

� Applicable to all curricula 



IPP DIMENSIONS 

§  Context (essential questions) 
§  Experience (content sources) 
§  Reflection (skill development) 
§  Action (pedagogical strategies) 
§  Evaluation (assessments) 
 

 

!



IPP (CONT’D) 

§  Tension between cura personalis and cura apostolica 
§  Care for the individual and institution 

§  Academic freedom and standards of  pedagogy 
§  Non multa, sed multum (“not many, but much”) 

§  Grad at Grad/Profile of  Ignatian Educator 
§  Learning outcomes (is beginning/has started) 

§  IPP provides a spiral of  evolving “contexts” 
§  Classes 

§  Faculty 
§  Institution 



CURRICULUM DESIGN/REVIEW 
PROCESS CHALLENGES 

§ Divisiveness 
§ Danger of  poor implementation 

§ Lack of  need 
§ Selective admissions, quality pedagogy, and post-secondary success 

§ Fear 
§ Passion become mechanistic in a “cookie cutter” approach 

§ Time 
§ Magis becomes more work alongside competing demands 



CURRICULUM DESIGN/REVIEW PROCESS 
OPPORTUNITIES 

� Shared language 
�  Justice issue for assessments, planning, and relevancy of  material 

� Efficiency 
�  Eliminate redundancy and foster interdisciplinary studies 

� Cohesiveness 
�  Transparency for students and teachers while authentic student 

understanding is recognized 

� Collaboration 
�  Contrary to congeniality, this is revitalizing and reaffirms our core 

Catholic values 



WHAT IS IT ALL ABOUT? 

� http://www.youtube.com/watch?v=-4EDhdAHrOg 



CLOSING PRAYER 
Nothing we do is complete, which is a way of  saying 
that the kingdom always lies beyond us. 
No statement says all that could be said. 
No prayer fully expresses our faith. 
No confession brings perfection. 
No pastoral visit brings wholeness. 
No program accomplishes the church’s mission. 
No set of  goals and objectives includes everything. 

 

This is what we are about. 
We plant the seeds that one day will grow. 
We water seeds already planted, 
knowing that they hold future promise. 
	  



CLOSING PRAYER (CONT’D) 
We cannot do everything, and there is a sense of  liberation 
in realizing that. This enables us to do something, 
and to do it very well. It may be incomplete, 
but it is a beginning, a step along the way, 
an opportunity for the Lord’s grace to enter and do the 
rest. 
 
We may never see the end results, but that is the difference 
between the master builder and the worker. 
We are workers, not master builders; ministers, not 
messiahs. We are prophets of  a future not our own. 
 
Amen. 



THE CHILDREN IN YOUR CLASSES 
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